Abstract: One indicator of the success of the learning process is the active role of all students. The aim of this study was to find out how the participation of students with hearing impairment during learning process in inclusive classes. This research use descriptive method. Three students with hearing impairment have been selected according to predefined criteria. The data was collected by observation, interview and documentation. The data were analyzed through data reduction, data display and conclusion or verification. The results show that participation of students with hearing impairment during the learning process in inclusive classes is not very active. The way teachers teach, the lack of their understanding on learning materials and the presence of other special needs students in same classes influences their active participation during the learning process in the inclusive classes.
One indicator of successful learning in inclusive classes is the active participation of all students in the class (Antia, Sabers & Stinson, 2007; Antia, Jones, Reed and Kreimeyer: 2009) , including students with hearing impairment. According to Stinson and Antia (1999) , one of the main components of academic success is the ability of students with hearing impairment to communicate with teachers and peers. Communication between teachers and students or communication between students and students is the main learning tool in the classroom. Student activeness in class participation depends on communication skills and the atmosphere of the class (Kawabe, Yamamoto, Aoyagi and Watanabe, 2014) .
But the problem is the hearing impairment experienced by the students with hearing impairment affects the activity of the learning process (Iglesias, Jiménez, Revuelta & Moreno, 2014) because one of the impacts of hearing impairment experienced by them is the obstacle in communication. Although most students with hearing impairment have no intellectual barriers but still communication barriers will hamper their learning in inclusive classes. This leads to significant differences in ability between students with hearing impairment and regular students in inclusive classes.
Some studies indicate that students with hearing impairment in inclusive classes have difficulty following and understanding the learning materials. Although their social interaction is good, but the participation of students in inclusive classes is not as good as their social interactions beyond the classroom (Rekkedal, 2016) .
Research on the participation of students with hearing impairment in the same class as regular students has been done by Stinson and Liu (1999) . What distinguishes this research from previous research lies in the subject of the study. Subjects in Stinson and Liu's research are 40 staff members who provide support to students with hearing impairment in primary and secondary classes in regular classes such as special teachers and interpreters, along with a few paid notetakers. While in this study, the subject of research is students with hearing impairment and some subject teachers who have hours of teaching 2-3 meetings a week in inclusive classes.
METHOD
The method used in this research is descriptive method. The study was conducted in a junior high school which has been accredited A in the city of Bandung. Selection of the school because the school has held inclusive education for more than ten years, by receiving students with special needs, including students with hearing impairment to study together with regular students. Table 1 describes the research subjects selected in this study. Three students with hearing impairment were chosen by purposeful sampling technique. The criteria of students with hearing impairment are: 1) students with hearing impairment who have no additional barriers, such as visual impairment, intelectual disability, etc 2) students with hearing impairment studying in inclusive classes in full, and 3) students with hearing impairment aged between 12 -15 years. Table 2 shows that responding to teacher questions, opinions and discussions are aspects that students with hearing impairment are difficult to follow. The three subjects of students with hearing impairment show the same thing that they tend to be passive by just sitting still folded hands on the table while watching the teacher. However, they still find it difficult to understand what the teacher is saying.
The inability of students with hearing impairment responds to questions and answers given by the teacher during the learning process because they are less able to capture and understand the information provided by the teacher. The way teachers teach students in inclusive classes is the same as the way they teach students in a class where there are no students with special needs. In addition, the absence of special teachers in the classroom to help transfer information from teachers to students with hearing impairment makes them take longer than regular students to understand all information.
Regular students' willingness to help students with hearing impairment when experiencing difficulty in classroom learning makes students with hearing impairment more comfortable in asking regular students than asking their teachers. Potential is supported by the teacher by asking a friend of the students with hearing impairment to become peer tutors for students with hearing impairment. The role of these peer tutors is to help students with hearing impairment when they are not familiar with teacher instructions and explanations and borrow notes when teachers do dictation.
During this time, Subjects B and C learn in one classroom. In addition, in their class there is also a student with special needs namely intelectual disability. Interestingly, the existence of the subject B and C in one of the same classrooms makes him more confident in learning than the only subject A who experiences special needs in the classroom where he studies. It is seen when asking questions about the less obvious material. Although the three subjects were able and willing to ask for help to peers when having trouble in the classroom, only subjects B and C dared to ask the teacher even though the face to face was not in the middle when the teacher explained.
Discussion
The participation of students with hearing impairment tends to be lower than regular student participation during the learning process. This is due to the hearing impairment they have. Hearing impairment are known to cause a variety of psychosocial, mental and physical effects that lead to widespread limitations of activity and restrictions on participation between children with hearing impairment and hearing children (Manchaiah and Stephens, 2011). Powell, Hyde and Punch (2014) said that the most students with hearing impairment, their learning experience and academic 
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Findings
The results showed that the communication between students with hearing impairment with the teacher during the learning process in inclusive classes is one-way communication. Where students with hearing impairment only acts as the recipient of information from the teacher without any back response. Therefore, the role of teachers is to become a source of information for students with hearing impairment in all learning activities. This is different from regular students. The ability of regular students in responding to questions and answers, asking and issuing opinions to make communication in the learning process runs in both directions is the existence of mutual communication between teachers and regular students and even walk in many directions that not only occur between students and teachers but also between students and students.
Student participation during the learning process can be seen from behaviors during their involvement in group discussions, responding to teacher questions, and providing feedback.
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Peer tutors really help students with hearing impairment in overcoming difficulties during the learning process. Foster, Long and Snel (1999) argue that the availability of tutors contributes to students with hearing impairment who have less ability than the regular students have to try and solve learning problems independently.
The presence of special needs with fellow friends provide a sense of comfort that increases student confidence. This is because they feel there is a friend of the same fate experiencing the same thing with what they feel. According to Nakken and Pijl (2002) students with hearing impairment tend to prefer to be friends with other students with hearing impairment in inclusion schools because of their limitations in communicating.
CONCLUSSION AND SUGGESTION
Conclusion
The participation of students with hearing impairment in inclusive classes tends to be passive when compared to regular student participation. Lack of active students with hearing impairment during the learning process is less able to respond to teacher questions, to give opinion and actively involved in a discussion. The way teachers teach, the lack of understanding of students with hearing impairment on learning materials and the presence of fellow hearing impaired or other special needs students in the same inclusive classes influences their active participation during the learning process in the inclusive classes.
Suggestion
To enforce the participation of students' participation in the learning process, it is needed the peer tutors really help the students to overcome their learning difficulties. Also, the role of accompanying teachers is needed to assist them in the learning process. Passive attitude of students with hearing impairment in inclusive classes seen from less able to respond to questioning, opinion and involve themselves actively in discussion activities. The students need more time to understand information than the regular students need, so they are difficult to respond to questions and answers. According to Stinson and Liu (1999) , it takes additional time for students to understand the questions asked by their teachers or colleagues and to answer them correctly. Group communication and interaction skills take time. Kyle (2006) argues that students with hearing impairment have difficulty in following class discussions. Students with hearing impairment need information to attend group discussions and need to know when to participate so to support their participation in group discussions need to: 1) fill in "gaps" when students with hearing impairment have no specific information on the topic being discussed, 2) adapt to certain situational requirements, and 3) assist members of the education team with planning activities where students with hearing impairment can participate (Stinson & Liu, 1999) .
The way teachers teach in the classroom affects students' understanding of receiving information about the material presented by the teacher. According to Charema (2010) , the importance of regular school teachers in the process of inclusion can not be underestimated because the success of students with hearing impairment depends on their attitude and willingness to accommodate and attend to the needs of students with hearing impairment. In following the learning process, students with hearing impairment is very much dependent on what is said by the teacher (Smith, 2012) . According to Holmström and Schönström (2017) , the opportunity of student participation with hearing impairment in inclusive classes depends on the efforts of each teacher teaching in the class.
Interpreters' and special teacher's inclusive classroom experiences help students with hearing impairment in inclusive classes in understanding the material presented by teachers and bridging them in interactive communication. Unfortunately, not all inclusive schools have special teachers or interpreters. Under these circumstances, where there are no interpreters in inclusive classes, general teachers are often unaware of the degree of communication difficulties students experience, especially in listening conditions (Punch & Hyde, 2010) . Therefore the absence of interpreters in inclusive classes makes the main barriers that affect the participation of students with hearing impairment in the listening community, including the quality of education and socializing (Murray, Klinger, and McKinnon, 2007) .
